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Educational accommodations are frequently given to students with disabilities. For instance, students might be given a copy of class notes or provided additional time to complete a test. One purpose of accommodations is to improve educational equity, putting all students on equal footing. However, research on current accommodations practices raises two distinct equity-related concerns. First, students from privileged backgrounds are more likely to receive certain accommodations even without adequate evidence of need; this can provide an unfair boost in performance and widen gaps among students. Second, when students from less privileged backgrounds are given accommodations, the incentive for schools to provide academic remediation, compensatory strategies, and coping skills is lessened, leaving these students in a worse position when accommodations are not available outside of educational settings. Implications for practice are discussed.
Introduction
Educational accommodations are alterations made to the delivery of instruction or testing, while keeping the essential content the same ( Lovett and Lewandowski, 2015 ). 1 Such accommodations are frequently provided to students who have been diagnosed with disabilities. For instance, a student with attention-deficit/hyperactivity disorder (ADHD) might be permitted to take tests in a separate location, due to concerns that the student is unusually prone to distraction, and that their performance would be unduly affected by taking the test in a typical classroom full of ambient noises. Similarly, the student might be given preferential seating during instruction, always being seated close to the teacher, to help the student focus on the teacher and not be distracted by peers. These accommodations would not change the content of the test or curriculum, just their delivery.
Accommodations can be distinguished from interventions, in that accommodations are designed to adjust the task requirements for a student in some way, without directly altering the student’s skill levels. In contrast, interventions attempt to change the student’s skill levels, so that the student can participate in a school’s instruction and assessment practices in their typical delivery formats.
In the United States, it appears that accommodations are the most common response to disability diagnoses in school settings. Recent research finds that the vast majority of students with disabilities receive accommodations, and it appears that accommodations are more frequently recommended and implemented than evidence-based interventions are. Kern et al. (2019) inspected the special education plans (IEP documents) of 222 students in secondary school, most of whom had diagnoses of a learning disability, an emotional/behavioral disorder, or a health impairment. Collectively, the IEP documents listed 1,840 accommodations for these students. The most common accommodations were extended time to complete tests and assignments, and having tests read aloud and in a small group setting. Burns et al. (2020) reviewed school psychologists’ evaluation reports for 130 students, to determine what services these professionals recommended. Burns et al. (2020) found that the three most common recommendations made were for accommodations: extended time, breaking tasks into smaller units, and preferential seating. Recommendations for interventions were substantially rarer. Finally, Hustus et al. (2020) reviewed special education and disability accommodation plans for 183 secondary school students with ADHD, and also found that accommodations were among the most common services provided. Specifically, these investigators expressed concern that many students with behavior problems (a common issue in ADHD) were not given special education goals related to improving behavior, as accommodations were apparently viewed as more acceptable.
Given that accommodations are so prevalent, and that school professionals seem to naturally respond to disability identification by proposing accommodations, it is important to explore whether they are serving their intended purposes. The present paper focuses on one such purpose: equity of educational opportunity.
Accommodations and Educational Equity
“Educational equity” does not have a single consensus definition, but it generally includes concepts such as fairness in educational opportunities across students from different backgrounds (for a classic statement, see Gordon, 1976 ). A goal of equity has long been applied to special education efforts as well ( McLaughlin, 2010 ). Historically, students with disabilities were often either a) denied educational opportunities entirely, b) provided with grossly substandard opportunities due to inappropriately low expectations for their potential, or c) placed in standard educational settings without the supports needed for meaningful participation in those settings. It is the latter problem that is most relevant to accommodations, since accommodations are supports meant to help “level the playing field” ( Byrnes, 2008 ), allowing students with disabilities to participate fairly alongside their nondisabled peers. Used well, accommodations promote educational equity, by allowing students to access educational opportunities. For instance, a blind student cannot meaningfully participate in a chemistry test administered in a standard paper-and-pencil format. The student’s score on a such a test would be a reflection of their visual acuity rather than their knowledge of chemistry. With an accommodation, such as reading the test items aloud and recording the student’s oral responses, meaningful participation in the testing process can be achieved. The logic of accommodations is easiest to understand in relation to sensory and physical disabilities, but they can be just as relevant to other disability conditions. For instance, a child with a severe reading disability (and who is unable to decode many words correctly) may also need read-aloud accommodations on some tests.
To be clear, equity of educational opportunity does not guarantee equal outcomes, and even with accommodations, students with disabilities often underperform relative to their nondisabled peers. Accommodations are designed to allow for access to educational opportunities, not necessarily success in a particular educational endeavor. These goals can become conflated because accommodations often do raise the performance of students with disabilities ( Sireci et al., 2005 ), and thus reduce the gap in outcomes between these students and nondisabled peers. However, the two goals are logically distinct, and have very different implications for equity-based accommodations practices. Pressure for improvement in superficial indicators of performance (e.g., scores on tests) can lead students to receive inappropriate accommodations. This presents in two forms: more privileged students seeking further performance gains, and less privileged students receiving accommodations instead of needed interventions. Both phenomena work against genuine equity of educational opportunity.
Social Advantage and Accommodation Availability
Educational accommodations provide a benefit to those who receive them, and like any benefit, the distribution of accommodations should be fair. Students should receive accommodations just because those accommodations are needed for access to educational programming. The chances of obtaining accommodations should not be due to irrelevant factors, such as demographic features (e.g., gender and ethnicity) that often raise concerns about potential discrimination.
Unfortunately, the available research suggests that demographic factors do play a causal role in determining whether a student will receive accommodations. Specifically, students with higher socioeconomic status (which does vary by ethnicity) are more likely than their peers to receive accommodations. In the United States, this has been investigated via the analysis of “Section 504 plans”—educational accommodation plans that students receive, typically for relatively mild disorders and disabilities where comprehensive special education is not needed, only accommodations. In 2019, two sets of investigative reporters at the New York Times and Wall Street Journal performed independent analyses of the prevalence of Section 504 plans in many high schools, where each school was coded by income level ( Belkin et al., 2019 ; Goldstein and Patel, 2019 ). Both investigations found large differences in 504 plan prevalence by income level. For instance, the New York Times found students in the wealthiest 20% of schools were almost twice as likely as students in the poorest 20% of schools to have 504 plans. Students in the wealthiest 1% of schools were almost four times as likely to have 504 plans as were students in the poorest 1% of schools. Although accommodations are expected to specifically address disability-related deficits, and therefore differentially raise performance of student with disabilities, some studies have found that accommodations boost performance in students with and without disabilities (for reviews of relevant studies, see Royer and Randall, 2012 ; Sireci et al., 2005 ), and since wealth is already a predictor of educational outcomes, differential provision of accommodations to the wealthy contributes to widening gaps in performance.
Some may wonder if the richer schools are truly overproviding accommodations, or whether they are simply providing what all schools should. The latter possibility is unlikely; the Wall Street Journal investigation report described specific wealthy schools with implausible rates of disability identification, including one (Newton North High school, in a suburb of Boston) where one-third of the students received 504 plans. Such rates of disability are improbable on their face—indeed, taken literally, they would suggest a public health crisis. Nationally, only about 1% of students have solely 504 plans ( Zirkel and Weathers, 2014 ), and 14% have IEPs ( Institute of Education Sciences, 2021 ). It is even odder that such high rates of disability would be present in a wealthy district, since poverty leads to higher rates of genuine disabilities through a variety of mechanisms (e.g., poor prenatal care, inadequate housing, less linguistic and cognitive stimulation, etc.; Brooks-Gunn and Duncan, 1997 ).
How does wealth lead to implausible rates of disability identification and (therefore) inappropriate accommodations? First, sociological research has found that wealthier parents are more involved in their children’s education and more likely to request accommodations (e.g., Calarco, 2018 ). Second, wealthier parents are better able to afford independent disability evaluations from private-practice and hospital-based diagnosticians, who have a significant financial incentive (i.e., direct payment by the parents) to make diagnoses and accommodations recommendations that the customers are seeking ( Roberts, 2012 ). (To be clear, public school districts must provide free disability evaluations by parental request, but school district employees lack a direct financial incentive to recommend desired accommodations, especially when children are doing well in school). Finally, students from privileged families are more likely to be under intense pressure from parents and schools to achieve at extremely high levels ( Luthar et al., 2020 ), leading to a search for any supports (e.g., subject-area tutors, executive function coaches, and educational accommodations ) to make that achievement possible. These students are apt to feel in competition with peers in the same high-achieving environment, rather than judging themselves against expectations for the general population or criterion-referenced standards such as skill mastery. Therefore, accommodations become a critical tool in outperforming peers, and as the frequency of accommodations in wealthy settings rises, any students without accommodations are indeed at a disadvantage in relative terms.
If accommodations only had effects on students with relevant disabilities, this would not be especially problematic. However, accommodations often boost the performance and assuage the anxiety of students both with and without disabilities. The most common accommodation—extended time on tests—has repeatedly been found to raise the performance of students regardless of disability status ( Cahan et al., 2016 ). More generally, accommodations tend to make all students feel more comfortable when taking a test ( Lovett and Leja, 2013 )—another key reason why they are sought.
When accommodations are provided to more privileged students who do not actually need them, the accommodations function as an unfair advantage that increases inequities in both educational access and performance outcomes. An extreme “natural experiment” of sorts illustrating this phenomenon came to light in 2019, when it was revealed that a group of wealthy parents had asked their children to feign disabilities to get accommodations on college admissions tests (for analysis, see Lovett, 2020 ). While an unusual event in and of itself, the 2019 college admissions scandal relied on the very same processes operating to provide accommodations to relatively privileged students every day.
Accommodations vs. Interventions for Disadvantaged Students
When seeing the unequal rates of accommodations provided across socioeconomic classes, it may be tempting to simply provide more accommodations to less privileged students. Certainly, many students in this population need and fully deserve accommodations to access their educational programs. However, even here, accommodations are often used too readily, and with different but still quite problematic effects on educational equity.
This issue is raised well by a recent study, the first and only randomized controlled trial comparing accommodations to interventions, for students aged 11–15 with ADHD ( Harrison et al., 2020 ). Students in the accommodation group were given organizational support (an assistant would organize their assignments for them in their binder), a copy of class notes, and 50% additional time to complete assignments. Students in the intervention condition were instead given training in how to organize their own assignments (i.e., instruction and practice with feedback), instruction in how to take class notes, and a computerized intervention to train sustained attention skills. Student performance and behavior were compared between the two groups a) at baseline, b) after a period of the interventions or accommodations, and c) at a later follow-up after the interventions or accommodations had been withdrawn. At the end of the treatment, the students in the intervention group outperformed those in the accommodation group (e.g., took better class notes, were more engaged in class, completed more assignments correctly), and these differences remained at follow-up, sometimes becoming even greater in magnitude. The accommodations not only failed to teach skills, but actually seemed to reduce motivation to acquire skills; for instance, if a student received a copy of the teacher’s class notes, what was the incentive for them to take good notes themselves? The corollary effect of all this on equity is evident; as students (with ADHD) who are more impaired than their peers receive inappropriate accommodations, their skills do not develop, while their classmates’ skills do, and the skill gaps grow as the classmates receive more experience practicing their skills whereas the students with ADHD fall farther and farther behind. For a time, accommodations may artificially prop up the performance of the students with ADHD, but at some point (even if not until exiting the educational system), accommodations are withdrawn, and the students are left without skills that their schools could have been developing. In youth from disadvantaged backgrounds, such skills are all the more critical for success in life, as these youth lack other privileges.
A similar problem happens when accommodations are given for emotional disorders, particularly anxiety. Qualitative research suggests that student anxiety is a common basis for accommodation decisions by school staff ( Rickey, 2005 ), but a large literature in the field of child clinical psychology has found that accommodating anxiety tends to make it worse over the long term (for review, see Kagan et al., 2017 ). Admittedly, most studies have examined accommodations made by family members—for instance, not visiting relatives who own a dog because the child has a fear of dogs. However, the same principles apply to school-based accommodations, with anxiety disorder experts warning that accommodations help students to avoid situations that they must learn to cope with. In one survey study ( Conroy et al., 2020 ), experts expressed particular concern about reducing grading standards, allowing additional time, and waiving class participation requirements in response to anxiety. Again, the goal of school staff should be to teach coping skills, and school mental health staff (school psychologists, school counselors) can offer evidence-based interventions to reduce anxiety. Such interventions typically contain, as the central active ingredient, exposure to the feared situation ( Whiteside et al., 2020 ). Students from privileged backgrounds may be able to afford (literally) to continue avoiding anxiety-provoking situations, but disadvantaged students cannot, and school is a place where they can receive skills to handle such situations, rather than receiving support for their avoidance.
The cases of ADHD and anxiety illustrate how providing accommodations along with interventions is sometimes untenable, since the accommodations take away any motivation to participate in the difficult work of the interventions. Indeed, in the case of anxiety, accommodation has been found to work against intervention effects when the two are present together (for a vivid clinical example, see Rudy et al., 2015 ). This does not mean that accommodations are never appropriate; of course, they can be critical parts of an educational program. However, interventions should generally be attempted first. This approach is in keeping with modern Multi-Tiered Systems of Support (MTSS) approaches to special education delivery, where students are provided increasingly intensive interventions and only considered for formal disability classification and services such as accommodations after multiple interventions fail ( Jimerson et al., 2016 ). Of course, where appropriate, students can be provided with IEPs, and the objectives on the IEPs can be attained using evidence-based interventions. The problem occurs when IEPs are used to provide inappropriate accommodations, essentially giving up trying to help students increase academic skill levels and other age-appropriate competencies.
The incentives to provide inappropriate accommodations to privileged youth were easy enough to see; in contrast, the incentives in settings for disadvantaged youth often relate to the stress of school staff working in high-need areas, where taking on additional intervention cases is far more difficult and time-consuming than simply providing accommodations that—for the time being—“solve” the problem. Indeed, Conroy et al. (2020) found that school staff who reported higher levels of emotional exhaustion were more likely to use accommodations that simply allowed students with anxiety to avoid dealing with whatever they were afraid of. We should sympathize with overworked and undertrained individual school staff members, while nonetheless realizing that school systems abrogate their legal and ethical responsibility to disadvantaged youth by providing superficial accommodations rather than addressing skill deficits. These youth then go into education or employment settings where even if they receive some type of disability supports, they still lack adequate academic skills to lead to likely success ( Sparks and Lovett, 2013 ).
Educational accommodations are one tool for allowing students with disabilities to participate in educational programs meaningfully. Certainly, for many youth with disabilities, these kinds of adjustments are appropriate, and when they allow access to instruction, accommodations lead to skill development, which in turn helps to lessen gaps between students with and without disabilities. In short, used well, accommodations are a tool for educational equity. Unfortunately, accommodations are often misused. As I have discussed, some of the misuses actually actively impede educational equity goals, either by giving privileged students unfair advantages or by denying disadvantaged students needed training in academic, organizational, and coping/emotional skills.
The solution to this problem is not to give in to wholesale skepticism about accommodations (e.g., Lerner, 2004 ). Instead, accommodation decisions must be made carefully, based on individualized data about the student and the educational program in question. In a seminal treatment of the issue, Phillips (1994) suggested several questions to be asked when making accommodation decisions. Two of those questions are particularly pertinent to the present paper: 1) Would the accommodation benefit nondisabled students as well? 2) Can the student with a disability adapt to standard conditions? When the answer to the first question is “yes,” we should explore whether the accommodation is just an unfair performance booster, and when the answer to the second question is “yes,” we should try to implement an intervention rather than an accommodation. Considerations like these, as part of a structured decision-making approach, can lead to accommodations that serve their intended purposes, including addressing inequities in educational opportunities.
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Students with intellectual needs have problems with their cognitive capability and usually lack skills in social behavior and self-care (Jones & Goble, 2012). Even though there is a wide assortment in the cognitive ability of individuals with intellectual disabilities, they generally have an IQ of 70-75 or even lower (Gordon, 2018). For students who are diagnosed with a disability, learning is usually faced with numerous challenges. Some of these challenges include being excluded from classrooms, being left out of field trips and lacking enough staff to help them learn (Hartmann, 2015). Despite their entitlement to inclusive education, students who have intellectual disabilities face academic and social barriers, which exclude them and makes them vulnerable to bullying (Gordon, 2018). The outcomes paint a stark picture of the way the education system fails to accommodate these individuals. There is a need to accommodate these students in schools so that they receive the equitable quality of education they deserve (Jones & Goble, 2012). Schools need to make adjustments on the way information can be presented to these individuals so that they can better engage in learning (Massouti, 2018). This report offers an analysis of the nature of inclusion, inclusive schools and suggests strategies to support and promote accommodation to students with intellectual needs.
Related Papers
Gillian Parekh
The framing of disability is an ongoing, negotiated discourse in which participants build upon, challenge, and reject the political, social, economic, and cultural influences that lead to constructions of impairment. Experiences of racialization, poverty, immigration, gender, and sexuality juxtaposed against defined institutionalized norms and dominant narratives speak to how disability is not only conceived but also experienced. Drawing upon transnational and citizenship theory, this thesis proposes employing a new framework of analysis, centralizing the experience of social citizenship and belonging as an indicator of broader structural equity. Situated in the field of education, theoretical considerations also explore how growing market fundamentalism shapes public schools and contributes to the systematic exclusion of poor and racialized students through mechanisms of disablement such as reduced academic programs and special education placement. This body of work includes three separate, but related, studies exploring historical and current incidences of institutional exclusion. In particular, the nuanced relationship of exclusion to race, class, gender, generational status, and sexuality, complicated with the identification of impairment, is explored. One of the most profound findings of this research is that, although there is much discussion in Disability Studies of the construction of impairment labels, this is the first quantitative analysis to substantiate these claims. Results also indicate that the classroom represents the most stratified space in which student groups defined by race, exceptionality, class, and generational status experience the greatest sense of exclusion. Evidence shows that employing a lens of citizenship and belonging is an authoritative tool in identifying the existence of inequities distributed among myriad identity groups. Furthermore, evidence lends credence to the notion that identification of disability is intimately linked to race, gender, and class contexts.

SamJoey Sam
Robert S. Brown
Cameron Crawford
Chris K . Chang-Bacon
This research report documents the nature and impact of a Consortium of 10 school boards a liated with the Council of Ontario Directors of Education (CODE) in leading bold and sophisticated change for today’s students, in one of the highest performing and most culturally diverse educational systems in the world – the province of Ontario in Canada. Over more than a decade, these boards built on an earlier approach by all of the province’s 72 boards to advance deep learning not by imposing reform from the top, or by supporting a multitude of initiatives among teachers and schools at the bottom of the system, by what educators themselves describe as “Leading from the Middle” (LfM).
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Despite recognition of the importance of parent involvement to enable meaningful inclusion of young children with developmental disabilities in education contexts, few Canadian studies have reported how parents experience this collaboration. Recent research suggests that the transition process is critical to the early school experiences of children with developmental disabilities yet challenging for their parents. The purpose of this paper is to report preliminary data from HELPS Inc, a Canadian multi-method research project describing Health, Education, and Learning Partnerships Promoting Social Inclusion of young children with developmental disabilities. In this paper we present parents’ perspectives on inclusion and collaboration with case study findings based on the experiences of three families in one Ontario community. The data demonstrate the unique experiences of and meanings of collaboration held by individual families, and highlight the challenges these differences pose fo...
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Driving change: a case study of a dnp leader in residence program in a gerontological center of excellence.
View as pdf A later version of this article appeared in Nurse Leader , Volume 21, Issue 6 , December 2023 . 
The American Association of Colleges of Nursing (AACN) published the Essentials of Doctoral Education for Advanced Practice Nursing in 2004 identifying the essential curriculum needed for preparing advanced practice nurse leaders to effectively assess organizations, identify systemic issues, and facilitate organizational changes. 1 In 2021, AACN updated the curriculum by issuing The Essentials: Core Competencies for Professional Nursing Education to guide the development of competency-based education for nursing students. 1 In addition to AACN’s competency-based approach to curriculum, in 2015 the American Organization of Nurse Leaders (AONL) released Nurse Leader Core Competencies (updated in 2023) to help provide a competency based model to follow in developing nurse leaders. 2
Despite AACN and AONL competency-based curriculum and model, it is still common for nurse leaders to be promoted to management positions based solely on their work experience or exceptional clinical skills, rather than demonstration of management and leadership competencies. 3 The importance of identifying, training, and assessing executive leaders through formal leadership development programs, within supportive organizational cultures has been discussed by national leaders. As well as the need for nurturing emerging leaders through fostering interprofessional collaboration, mentorship, and continuous development of leadership skills has been identified. 4 As Doctor of Nursing Practice (DNP) nurse leaders assume executive roles within healthcare organizations, they play a vital role within complex systems. Demonstration of leadership competence and participation in formal leadership development programs has become imperative for their success. However, models of competency-based executive leadership development programs can be hard to find, particularly programs outside of health care systems.
The implementation of a DNP Leader in Residence program, such as the one designed for The Barbara and Richard Csomay Center for Gerontological Excellence, addresses many of the challenges facing new DNP leaders and ensures mastery of executive leadership competencies and readiness to practice through exposure to varied experiences and close mentoring. The Csomay Center , based at The University of Iowa, was established in 2000 as one of the five original Hartford Centers of Geriatric Nursing Excellence in the country. Later funding by the Csomay family established an endowment that supports the Center's ongoing work. The current Csomay Center strategic plan and mission aims to develop future healthcare leaders while promoting optimal aging and quality of life for older adults. The Csomay Center Director created the innovative DNP Leader in Residence program to foster the growth of future nurse leaders in non-healthcare systems. The purpose of this paper is to present a case study of the development and implementation of the Leader in Residence program, followed by suggested evaluation strategies, and discussion of future innovation of leadership opportunities in non-traditional health care settings.
Development of the DNP Leader in Residence Program
The Plan-Do-Study-Act (PDSA) cycle has garnered substantial recognition as a valuable tool for fostering development and driving improvement initiatives. 5 The PDSA cycle can function as an independent methodology and as an integral component of broader quality enhancement approaches with notable efficacy in its ability to facilitate the rapid creation, testing, and evaluation of transformative interventions within healthcare. 6 Consequently, the PDSA cycle model was deemed fitting to guide the development and implementation of the DNP Leader in Residence Program at the Csomay Center.
PDSA Cycle: Plan
Existing resources. The DNP Health Systems: Administration/Executive Leadership Program offered by the University of Iowa is comprised of comprehensive nursing administration and leadership curriculum, led by distinguished faculty composed of national leaders in the realms of innovation, health policy, leadership, clinical education, and evidence-based practice. The curriculum is designed to cultivate the next generation of nursing executive leaders, with emphasis on personalized career planning and tailored practicum placements. The DNP Health Systems: Administration/Executive Leadership curriculum includes a range of courses focused on leadership and management with diverse topics such as policy an law, infrastructure and informatics, finance and economics, marketing and communication, quality and safety, evidence-based practice, and social determinants of health. The curriculum is complemented by an extensive practicum component and culminates in a DNP project with additional hours of practicum.
New program. The DNP Leader in Residence program at the Csomay Center is designed to encompass communication and relationship building, systems thinking, change management, transformation and innovation, knowledge of clinical principles in the community, professionalism, and business skills including financial, strategic, and human resource management. The program fully immerses students in the objectives of the DNP Health Systems: Administration/Executive Leadership curriculum and enables them to progressively demonstrate competencies outlined by AONL. The Leader in Residence program also includes career development coaching, reflective practice, and personal and professional accountability. The program is integrated throughout the entire duration of the Leader in Residence’s coursework, fulfilling the required practicum hours for both the DNP coursework and DNP project.
The DNP Leader in Residence program begins with the first semester of practicum being focused on completing an onboarding process to the Center including understanding the center's strategic plan, mission, vision, and history. Onboarding for the Leader in Residence provides access to all relevant Center information and resources and integration into the leadership team, community partnerships, and other University of Iowa College of Nursing Centers associated with the Csomay Center. During this first semester, observation and identification of the Csomay Center Director's various roles including being a leader, manager, innovator, socializer, and mentor is facilitated. In collaboration with the Center Director (a faculty position) and Center Coordinator (a staff position), specific competencies to be measured and mastered along with learning opportunities desired throughout the program are established to ensure a well-planned and thorough immersion experience.
Following the initial semester of practicum, the Leader in Residence has weekly check-ins with the Center Director and Center Coordinator to continue to identify learning opportunities and progression through executive leadership competencies to enrich the experience. The Leader in Residence also undertakes an administrative project for the Center this semester, while concurrently continuing observations of the Center Director's activities in local, regional, and national executive leadership settings. The student has ongoing participation and advancement in executive leadership roles and activities throughout the practicum, creating a well-prepared future nurse executive leader.
After completing practicum hours related to the Health Systems: Administration/Executive Leadership coursework, the Leader in Residence engages in dedicated residency hours to continue to experience domains within nursing leadership competencies like communication, professionalism, and relationship building. During residency hours, time is spent with the completion of a small quality improvement project for the Csomay Center, along with any other administrative projects identified by the Center Director and Center Coordinator. The Leader in Residence is fully integrated into the Csomay Center's Leadership Team during this phase, assisting the Center Coordinator in creating agendas and leading meetings. Additional participation includes active involvement in community engagement activities and presenting at or attending a national conference as a representative of the Csomay Center. The Leader in Residence must mentor a master’s in nursing student during the final year of the DNP Residency.
Implementation of the DNP Leader in Residence Program
PDSA Cycle: Do
Immersive experience. In this case study, the DNP Leader in Residence was fully immersed in a wide range of center activities, providing valuable opportunities to engage in administrative projects and observe executive leadership roles and skills during practicum hours spent at the Csomay Center. Throughout the program, the Leader in Residence observed and learned from multidisciplinary leaders at the national, regional, and university levels who engaged with the Center. By shadowing the Csomay Center Director, the Leader in Residence had the opportunity to observe executive leadership objectives such as fostering innovation, facilitating multidisciplinary collaboration, and nurturing meaningful relationships. The immersive experience within the center’s activities also allowed the Leader in Residence to gain a deep understanding of crucial facets such as philanthropy and community engagement. Active involvement in administrative processes such as strategic planning, budgeting, human resources management, and the development of standard operating procedures provided valuable exposure to strategies that are needed to be an effective nurse leader in the future.
Active participation. The DNP Leader in Residence also played a key role in advancing specific actions outlined in the center's strategic plan during the program including: 1) the creation of a membership structure for the Csomay Center and 2) successfully completing a state Board of Regents application for official recognition as a distinguished center. The Csomay Center sponsored membership for the Leader in Residence in the Midwest Nurse Research Society (MNRS), which opened doors to attend the annual MNRS conference and engage with regional nursing leadership, while fostering socialization, promotion of the Csomay Center and Leader in Residence program, and observation of current nursing research. Furthermore, the Leader in Residence participated in the strategic planning committee and engagement subcommittee for MNRS, collaborating directly with the MNRS president. Additional active participation by the Leader in Residence included attendance in planning sessions and completion of the annual report for GeriatricPain.org , an initiative falling under the umbrella of the Csomay Center. Finally, the Leader in Residence was involved in archiving research and curriculum for distinguished nursing leader and researcher, Dr. Kitty Buckwalter, for the Benjamin Rose Institute on Aging, the University of Pennsylvania Barbara Bates Center for the Study of the History of Nursing, and the University of Iowa library archives.
Suggested Evaluation Strategies of the DNP Leader in Residence Program
PDSA Cycle: Study
Assessment and benchmarking. To effectively assess the outcomes and success of the DNP Leader in Residence Program, a comprehensive evaluation framework should be used throughout the program. Key measures should include the collection and review of executive leadership opportunities experienced, leadership roles observed, and competencies mastered. The Leader in Residence is responsible for maintaining detailed logs of their participation in center activities and initiatives on a semester basis. These logs serve to track the progression of mastery of AONL competencies by benchmarking activities and identifying areas for future growth for the Leader in Residence.
Evaluation. In addition to assessment and benchmarking, evaluations need to be completed by Csomay Center stakeholders (leadership, staff, and community partners involved) and the individual Leader in Residence both during and upon completion of the program. Feedback from stakeholders will identify the contributions made by the Leader in Residence and provide valuable insights into their growth. Self-reflection on experiences by the individual Leader in Residence throughout the program will serve as an important measure of personal successes and identify gaps in the program. Factors such as career advancement during the program, application of curriculum objectives in the workplace, and prospects for future career progression for the Leader in Residence should be considered as additional indicators of the success of the program.
The evaluation should also encompass a thorough review of the opportunities experienced during the residency, with the aim of identifying areas for potential expansion and enrichment of the DNP Leader in Residence program. By carefully examining the logs, reflecting on the acquired executive leadership competencies, and studying stakeholder evaluations, additional experiences and opportunities can be identified to further enhance the program's efficacy. The evaluation process should be utilized to identify specific executive leadership competencies that require further immersion and exploration throughout the program.
Future Innovation of DNP Leader in Residence Programs in Non-traditional Healthcare Settings
PDSA Cycle: Act
As subsequent residents complete the program and their experiences are thoroughly evaluated, it is essential to identify new opportunities for DNP Leader in Residence programs to be implemented in other non-health care system settings. When feasible, expansion into clinical healthcare settings, including long-term care and acute care environments, should be pursued. By leveraging the insights gained from previous Leaders in Residence and their respective experiences, the program can be refined to better align with desired outcomes and competencies. These expansions will broaden the scope and impact of the program and provide a wider array of experiences and challenges for future Leaders in Residency to navigate, enriching their development as dynamic nurse executive leaders within diverse healthcare landscapes.
This case study presented a comprehensive overview of the development and implementation of the DNP Leader in Residence program developed by the Barbara and Richard Csomay Center for Gerontological Excellence. The Leader in Residence program provided a transformative experience by integrating key curriculum objectives, competency-based learning, and mentorship by esteemed nursing leaders and researchers through successful integration into the Center. With ongoing innovation and application of the PDSA cycle, the DNP Leader in Residence program presented in this case study holds immense potential to help better prepare 21 st century nurse leaders capable of driving positive change within complex healthcare systems.
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Handout #2 Case Studies: Real-Life Stories of Four Students With Challenging Behaviors Part 1 (Introduction) of the Course Enhancement Module (CEM) on Evidence-Based Behavioral Interventions includes references to the real-life experiences of four students with challenging behaviors.
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plexity of that issue. The vicarious experience of the case studies may even cause you to rethink and rewrite your philosophy. CASE STUDY FIVE—ATTENTION DEFICIT/ HYPERACTIVE DISORDER: GABE SILVA (PART I) Susan Sovinski's third year of teaching the second grade was, in her own view, going quite well. Her classroom was quiet, organized, and neat.
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Two of the Council of Chief State School Officers' (CCSSO) State Collaboratives on Assessment and Student Standards (SCASS) — the Assessing Special Education Students (ASES) and Formative Assessment for Students and Teachers (FAST) — are collaborating to consider the two fields together: formative assessment for students with disabilities.
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the performance of children with disabilities on assessments, drop-out rates, and graduation rates; • Children with disabilities are included in general State and district-wide assessment programs, with appropriate accommodations, where necessary; • [The State] develops and, beginning not later than July 1, 2000, conducts . . .
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The Transition of Students with Learning Disabilities: A Case Study Sheryl Evelo & Lynda Price General College-University of Minnesota Abstract This case study illustrates the transition process of one individual with learning disabilities during a 3 year period.
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Case Studies in Assessment of Studens with Disabilities enhances any traditional text used in assessment courses by bridging the gap between learning how to administer tests in an assessment course and understanding the practical aspects of administering assessments to a real child in a school. This casebook goes beyond providing the student with the technical "know-how" to administer and ...
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This case study set is intended to be a supplement to the IRIS Center's RTI Module series, providing additional opportunities to practice the application of basic progress monitoring concepts within the response to intervention (RTI) approach. There are two prerequisites for using this case study set. The
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Students with disabilities , Special education , Educational evaluation , Children with disabilities , Case studies , Education , Teenagers with disabilities , Psychological testing , Educational tests and measurements , Special education teachers , Training of Showing 2 featured editions. View all 2 editions? Add another edition? Book Details
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Assessing Students with Disabilities: Voices from the Stakeholder Community Lynda Taylor and Hanan Khalifa ... on a case study in order to describe measures that have been developed ... accommodations offered by Cambridge English Language Assessment to SLLs with disabilities. The chapter explores current issues and challenges
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The purpose of this chapter is to present the various assessment options currently in use with children who have learning disabilities, in the context of the information that has al- ready been presented in the case-study reports, the history, and the perspectives on learning disabilities.




	PDF Online learning effects on students with learning disabilities ...
disability and are higher in case of multiple learning difficulties. ... and there is a scarce of studies on online learning assessment for students with learning disabilities (Cinquin, et al., 2019). ... (DSM-5th ed) (APA, 2013). In the current study, learning disabilities are defined as a set of academic skills disorders that are diagnosed in ...
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fessional Studies in Education at Iowa State Univesiy. Abstract Students with disabilities or suspected disabilities are evaluated by schools to deter- mine whether they are eligible for special education services and, if eligible, to deter- mine what services will be provided.
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included both males and females who were designated as students with disabilities at Ridgeville High School (pseudonym for a Virginia high school) and who dropped out between their third and fourth years of high school, during the 2010 to 2014 academic years. All participants were between the ages of 18 and 24. The case study was conducted through
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Educational accommodations are frequently given to students with disabilities. For instance, students might be given a copy of class notes or provided additional time to complete a test. One purpose of accommodations is to improve educational equity, putting all students on equal footing. However, research on current accommodations practices raises two distinct equity-related concerns.
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The determination of disability shall not be made solely because the student's behavior violates the school's discipline code, because the student is involved with a state court or social service agency, or because the student is socially maladjusted, unless the Team determines that the student has a serious emotional disturbance.
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Case Study 1: Anderson | Case Study 2: Tait | Case Study 3: Sam Anderson: Excitement and Joy Through Pictures and Speech by Sylvia Diehl Anderson is a 3-year-old boy with ASD who was referred to a university speech and hearing center by a local school district.
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Case Studies in Assessment of Studens with Disabilities enhances any traditional text used in assessment courses by bridging the gap between learning how to administer tests in an assessment course and understanding the practical aspects of administering assessments to a real child in a school. This casebook goes beyond providing the student with the technical "know-how" to administer and ...
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Today, this concept is the participation and success of not only the students with disabilities or special needs, but also excluded, discriminated, disadvantaged, and all other students (Ainscow, Booth, & Dyson, 2006).
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Challenges faced by teachers in classroom situations in identifying and assessment of special learning needs in learners include among many other needs, hearing impairment and deafness, visual...




	Case studies on disability and inclusion
The case studies have a specific focus on children with disabilities and their families. However, many of the highlighted initiatives are designed for broad inclusion and benefit all children.
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COUPON: RENT Case Studies in Assessment of Students with Disabilities 1st edition (9780205410613) and save up to 80% on 📚textbook rentals and 90% on 📙used textbooks. ... Rent 📙Case Studies in Assessment of Students with Disabilities 1st edition (978-0205410613) today, or search our site for other 📚textbooks by Mary Konya Weishaar.
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The purpose of this paper is to identify the reading and writing learning disabilities of a Spanish-speaking subject. The methodology is a single case study, which is examined of a 7-year-old boy ...
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Case Study: Accommodating Students with Intellectual Disabilities Amal Jabali-Kassem 2019 Students with intellectual needs have problems with their cognitive capability and usually lack skills in social behavior and self-care (Jones & Goble, 2012).
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children with disabilities" . - Site prioritization criteria included school officials are willing to accept children with " disabilities or to use school facilities in the event of a disaster" and "sites with adequate infrastructure such as surrounding roads suitable for accepting children with disabilities ".
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View as pdf A later version of this article appeared in Nurse Leader, Volume 21, Issue 6, December 2023.. Background. The American Association of Colleges of Nursing (AACN) published the Essentials of Doctoral Education for Advanced Practice Nursing in 2004 identifying the essential curriculum needed for preparing advanced practice nurse leaders to effectively assess organizations, identify ...
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